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Abstract

Increasing violence behaviors among high school adolescents affects different dimensions of the efficiency of educa-
tional institutions. The present qualitative research was conducted in 2021 to explain violence behaviors among male
adolescents in Karaj, Iran. Twenty senior high school students were selected using purposive sampling with maximum

" "

tion’, contextual conditions included “school inefficiency”,

variation. Individual semi-structured interviews conducted based on the participants’ experiences were analyzed in
MAXQDA 2020. According to the model proposed by Strauss and Corbin, causal conditions comprised “economic
challenges facing the family”, “academic apathy”, “seeking pleasure’, “self-other differentiation” and “family disorganiza-

" "environmental conditions”and “cultural diversity”and con-
founding conditions consisted of “peer pressure”and “puberty”. The strategies of adolescents with violent behaviors
such as ignoring school rules and bullying can cause their humiliation, loss of ideal opportunities in life, punishment
and rejection. “Violence as the collapse of individual and socio-familial capital”was labeled the core category of the
present study. According to the present findings, violence in adolescents is affected by a multilevel mechanism based
on social relationships. As a major obstacle to educational objectives, the violence emerging at school as a reliable

and safe environment can spread to other social domains in the long run.
Keywords: Adolescence, Violence, Educational environment, Family, Peers, Social environment
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Problem statement

As a major social harm among adolescents, violence is
prevalent among school students [1]. High-risk and vio-
lent behaviors have been reported in 19.7% of male and
19.6% of female Iranian students [2]. The UNICEF (2019)
found almost 32% of children to suffer violence at least
once a month in most schools across the world [3]. The
WHO defined violence in children and adolescents as
any actions or failure to act that damage their health,
well-being, psychophysical integrity, freedom and right
to achieve full development. Violence exerts serious
and lifelong effects on psychophysical health and social
functioning. In 2020, the WHO reported 200,000 mur-
ders worldwide among the youth and adolescents aged
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10-29 years [4]. Violence is an action that is deliberately
taken by any individuals to harm another person at any
place and time [5]. Violence behaviors in school is related
to the interpersonal type and refers to any kinds of volun-
tary misconduct such as mental and sexual harassment,
physical harm, threatening or abuse. Effective variables
in the complex phenomenon of school violence include
impulsivity, empathy, attitudes toward violence, external
and internal behaviors, self-efficacy, anxiety, depression,
drug abuse and parenting styles [6—8]. Thus, the presence
of one or some of these factors can pave the way for vio-
lent behavior among the adolescents.

Safety and peace at schools are essential for learning
and gaining positive experiences in the developmental
process of children and adolescents [9]. According to the
social disorganization theory, physical and social envi-
ronments influence selective behaviors. Criminal behav-
iors are more likely to occur in individuals facing crimes
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or violence. Media play key roles in encouraging individ-
uals to commit crimes through institutionalizing cultural
and behavioral norms [10]. Communication skills were
found to relate to human communication factors, train-
ing programs, familial factors, school factors and vio-
lence [11]. A qualitative study extracted road accidents,
falls, quarrels, sexual violence, robbery and vandalism as
common factors among Kenyan adolescents. Individual
factors such as gender, poverty, drug use, parental behav-
iors and school dropout were also found to be correlated
with certain factors at broader levels such as insecure
neighborhood and livelihood sources at risk [12].

Despite the positive and constructive functions of
educational entities, schools constitute environments
for committing violent behaviors, which are mainly
institutionalized in individuals through social learn-
ing. According to the social learning theory, individu-
als tend to engage in delinquent behaviors in the face of
attitudes that justify and encourage violation of the law
[13] and individuals learn violent behaviors within their
living sociocultural context [14]. The results of the study
by Brazil-Murray (2018) have indicated that being con-
nected with each other through social networks can lead
to the feelings of connectedness and relatedness, some-
thing that is the code by social learning theory [15].

School violence lowers self-esteem, self-efficacy and
academic performance in students [16] and spoils their
talent and poses psychophysical and social health hazards
to communities. According to social control theory, indi-
viduals follow norms and rules, as community-related
control prevents crime [17]. Hamama and Ronnen-
Shenhaw [18] found higher frequencies of violence in
divorced parents, young people and boys compared to in
girls. Social support is an environmental and self-control
resource that reduces violent behaviors.

According to Vazina et al. [19], domestic violence, inap-
propriate socialization, low levels of parental understand-
ing, poor parental supervision, family tensions and conflicts,
wicked and deviant peers and high-risk behaviors signifi-
cantly affect violence in adolescence and early adulthood.

In regards to the focus of the study, most of the stud-
ies on violence behaviors are related to violence against
women and less has been done to explore violence among
Iranian adolescents while the available statistics show
that at least 20% of Iranian students experience some
type of violence in school [2].

As an immigrant-friendly city in Iran with a business
atmosphere, Karaj demographically comprises different
subcultures and ethnic groups of Iranians and non-Ira-
nians. This cultural and demographic heterogeneity can
cause social conflicts.

Qualitative research helps identify the causes and foun-
dations of violence behaviors in male students. Given
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violent behaviors among students as a growing issue in
schools, determining these causes can assist in finding
effective context in violence.

Categories of violent behaviors

Violent behaviors are categorized as physical, e.g. push-
ing, fisting, stabbing, psychological/emotional, e.g., ver-
bal insults, threats, harsh looks, relational/social (rumor)
and cyber (sending texts or photos) in type. As the most
common and objective type of bullying, physical violence
includes behaviors such as hitting and pushing. Psycho-
logical/emotional violence involves insults and threats
that aim at the accusation, humiliation or intimidation
of the victim. Rumors are spread in relational/social vio-
lence to socially eliminate the victim. This type of vio-
lence is relatively rare and subtly used to damage the
social relationships of the victim with their classmates.
As a recently-identified type of violence, cyber-violence
or cyberbullying aims at threatening the victims by
spreading rumors or sharing their personal information
over smartphones and social networks based on com-
puter technology and the internet [20].

Methods

The present qualitative study employed grounded theory.
Since the methods that reflect the participants’ views
about different phenomena can present more in-depth
data, this study aimed to examine the causes and factors
affecting violence behaviors among Iranian adolescents
using a qualitative methodology. to directly extract the the-
ory from data, which are collected and analyzed based on a
specific logic [21]. The data collected from the 40—60 min
qualitative interviews conducted in high schools and voca-
tional schools were simultaneously analyzed.

Participants

The present research used purposive sampling to select 20
male senior high school students with verbally or physi-
cally violent behaviors based on their disciplinary profiles or
report of informed students.! The participants were selected
using purposive sampling and the researchers recruited the
participants based on the reports on violent behavior by the
teachers, principals and their school portfolios.

Data collection

The present study was conducted after obtaining the
necessary permission and code of ethics from Alborz
University of Medical Sciences, Karaj, Iran. The partici-
pants were first briefed in person on the study objectives.

! _ Students with comprehensive knowledge about the causes and conse-
quences of the violent behaviors of their classmates.
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They were assured of the confidentiality of their infor-
mation and their voluntary participation. The data were
then collected by conducting semi-structured interviews
until reaching theoretical data saturation. The interviews
were performed by the third author at school. The audio-
recorded interviews were then transcribed.

Data analysis

The findings were obtained in several steps, including
conducting interviews, transcription, extracting and
merging concepts, forming core categories and creating
the main category. To extract causal, contextual and con-
founding conditions and consequences of violent behav-
iors from the interview transcripts, the data related to
violent behaviors were coded, categorized and analyzed
in MAXQDA 2020. Paying more attention to validity
than reliability is essential in qualitative research. Lin-
coln and Guba introduced trustworthiness, credibility,
dependability, transferability and confirmability as the
criteria for qualitative research [22].

Therefore, the researcher tried not to involve his biases
and attitudes into the study and tried to establish rap-
port with the participants so as to let them express their
stories to understand their ideas. In addition to the long-
term presence of the researchers in the field, the partici-
pants were provided with notes and reports, which were
corrected in cases of differences in perceptions and inter-
pretation of data. The present findings were also shared
with experts and improved by discussing the codes and
categories in several meetings.

Triangulation was used in measurements to reduce the
skewed responses of the subjects with violent behaviors,
increase the validity of the theoretical statements and
consider multiple perspectives [23]. In addition to inter-
viewing the participants with violent behaviors, their
disciplinary profiles were therefore reviewed. To collect
further information as complementary data from differ-
ent sources and ensure its validity, informed students and
parents of the participants were interviewed. Efforts were
made to prevent the researchers’ assumptions from inter-
fering the interviews, and sympathetic introspection was
performed to clarify the psychological concept of vio-
lence behaviors from the participants’ perspective. The
constructs and findings were therefore obtained based on
the interviewees’ statements.

Findings

Twenty students aged 15—19 years with a mean age of 17
and including 12 with violent behaviors and 8 informed
cases were included in this study. Eleven participants
studied in technical/vocational fields and 45% in theo-
retical fields. Seven participants studied in the 10™ grade,
seven in the 11" and six in the 12,
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After transcribing and screening all the interviews at
their end, 63 open codes (concepts), then 16 core codes
(categories) and ultimately a selective category were
extracted. The findings of this sections were obtained
based on the coding paradigm of Strauss and Corbin [21].
Since this model includes the main theme and different
causal, intervening, contextual, strategic elements, it can
present an appropriate theoretical framework for under-
standing the topic under study.

Causal conditions

Causal conditions refer to events that denote the occur-
rence and development of a phenomenon [21]. This
study identified “economic challenges facing the fam-
ily’, “academic apathy’, “seeking pleasure’, “self-other
differentiation” and “family disorganization” as causal

conditions.

Economic challenges facing the family

Analyzing the findings showed that living conditions and
economic problems constituted the main cause of school
violence by students. In fact, most of the students, espe-
cially the middle and lower class of the community, had
to support themselves by doing paid work such as work-
ing in restaurants and other service sectors; for instance,
Tohid,> who had violently treated his classmates and
school officials, said:

“I have to work until 2 midnight to cover my expenses,
I'm always sleepy in the classroom, so I had had quar-
rels with teachers many times; of course, I told them
my conditions and they understood.

Livelihood challenges facing families were therefore
found to cause concerns in the participants and reduce
their tolerance threshold. Instead of pursuing education
as their main mission, the high school students had no
choice but to enter the labor market to provide for them-
selves and their families. They therefore faced numerous
sufferings, including violence. The results indicate that
some of the students are concerned with financial issues
at this age which lowers their social resilience and leads
to violent behavior.

Academic apathy

According to the present findings, the students failed
to clearly comprehend education and its effect on their
destiny and were forced to select their field of study in
some cases. Witnessing numerous cases of inappropriate
behaviors by his classmates, Omid said:

2 _ Pseudonyms are used throughout the study.
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“Most of my classmates are not interested in their
field and don’t even want to study, because their
parents or the education system has selected the
field for them”.

According to the findings, the lack of objective and
motivation in education constituted the main cause of
harassing others at school. Students who are interested
in education and their lessons and school lay plans to
achieve their educational goals and avoid engaging in vio-
lent behaviors.

Seeking pleasure
Achieving pleasure and happiness affected the tendency
towards violent behaviors. The findings suggested the
participants committed violence as a way of having fun,
taking risks and attracting attention. In other words, they
mostly sought pleasure by harming others.

Kian, with a good academic performance, said:

“Perhaps, they think it’s very interesting, it makes
them feel good doing it, or they might think their
behavior is not bad’.

With divorced parents, Darab said:

“Sometimes my friends ask me the reason for doing
these things. My answer is that I calm down and
they causes my joy and pleasure’.

The students appeared to seek joy and pleasure by
harming and behaving violently toward others.

Self-other differentiation
The students were found to seek to achieve a superior
identity among their classmates and school students by
bullying and coercion.

With the experience of fight with students, Afshin said:

“Some people resort to violent behaviors to prove
their power. Most of them are arrogant and think
they will be a big shot doing that. As the saying goes,
they are swollen-headed and immature’.

As a diligent student with strong social communica-
tion, Jalal said:

“Adolescents are keen for excitement and tend to
introduce themselves as a well-known individual
to the community. Lots of people tend to highlight
themselves in a group even at the expense of doing
bad things. No one can stop them, because they like
it, it’s their choice and they like to be well-known”

Some of the participants appeared to seek a superior
and distinct image and identity through violence given
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their inability to achieve their desired fame in the correct
and principled ways.

Family disorganization
As an entity, the family was found to be incapable of
performing its function as a result of facing different
livelihood and sociocultural developments and to have
neglected many of its duties, especially in terms of proper
upbringing of children.

With a history of violent behaviors at school, Masoud
explained parental supervision:

“My family are unaware of my violent behaviors at
school. The same is true for my friends. They are not
blamed. in their family. I did not see my friends come
and speak about the way they are treated at home”

Being upset about the behavior of his classmates, Amir
Reza said:

“«

arents do not take responsibility for their chil-
dren; they have left them to do whatever they want.
Restrictions should be reasonable, neither too strict
nor rare’.

The findings showed the diminished role of the family
as the main training entity responsible for the socializa-
tion of children. The individualism created by develop-
ment of cyberspace has also attenuated parent—child
relationships and family intimacy.

Contextual Conditions

Contextual Conditions refer to specific situations in
which actions/interactions are performed [21]. This
study found “school inefficiency’, “environmental condi-
tions” and “cultural diversity” to constitute the contextual

Conditions.

School inefficiency
The schools were found to lack the necessary efficiency,
attraction and excitement for the students. Schools are
expected to have the necessary dynamism and vitality
in different educational dimensions, including training,
sports and extracurricular activities. Boring schools and
classes increase abnormal and violent behaviors among
unmotivated students.

Jafar, an aggressive student with recently divorced
parents, explained his negative attitudes toward
teachers:

“Teachers do not communicate with students; their
classrooms with a strict atmosphere cause students
to lose interest in lessons, because everything is
based on grades and exams. Of course, some teach-
ers directly talk to and guide students’.
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Hussein explained the lack of supervision in school:

“The lack of supervision has increased violence and
annoying behaviors in schools. Some students may
abuse this neglect and use their force to harass oth-
ers. School officials take no responsibility for the stu-
dents’ behavior’.

According to the present findings, the education sys-
tem should be improved in terms of curricula, manpower
and facilities to create positive attitudes towards schools
among students.

Environmental conditions

According to the research findings, living in areas with
socially-damaging effects paves the way for committing
violent behaviors. Environmental conditions therefore
promote violence among residents and cause the spread
of this behavioral trait to other environments, including
schools.

Shayan, a student with annoying behaviors, said:

“It is also related to the culture of the neighborhood;

for example, in our neighborhood, most of my peers
are nervous and violent and get angry quickly; nev-
ertheless, I believe residents in poor neighborhoods
are loyal compared to wealthy people”

The behavioral patterns of an area and social environ-
ment affect its residents, especially adolescents who
tend to learn social behaviors. Migration and population
instability in areas such as Karaj with a high frequency of
social damage and a violent culture increase tendency to
violence.

Cultural diversity

Cultural differences among the students laid the founda-
tions for their conflicts and anti-social behaviors. Vio-
lence can be triggered in a group of adolescents with
different socio-cultural perspectives and backgrounds.
With a history of several fights at the school, Parsa said:

“There are lots of fights, especially in our school,
which is located in a district of Karaj with a low
social class. I was unintentionally engaged in several
fights at school. A student was looking for trouble.
They were somehow insulting my personality”.

As a witness to numerous school conflicts, Sobhan said:

“Difference in opinion and understanding is a com-
mon factor among the many. One gets angry and
begins insulting by hearing things that contradict
their beliefs”.

Different beliefs and lifestyles can lay the groundwork
for different understandings of social phenomena, which
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causes social conflicts in environments with different Ira-
nian subcultures. These differences are reflected as vio-
lence behaviors in adolescents at school.

Confounding conditions

Confounding Conditions refer to structural conditions
that belong to a phenomenon, affect actions/interactions
and facilitate or restrict strategies within a particular
context [21]. The present study identified “peer pressure”
and “puberty” as the confounding Conditions.

Peer pressure

Friendly communication and interactions with individu-
als with certain behaviors play a key role in forming peer
behavior. Carefully selecting friends therefore constitutes
a fundamental strategy in establishing healthy and con-
structive relationships. Regarding the effect of friendly
relationships with individuals who have abnormal behav-
iors, Parviz said:

“We become friends, and over time, as the relation-
ship deepens, we repeat the behaviors of our friends,
and this is the case’.

With ample knowledge about the behaviors of his class-
mates, Mahmoud argued:

“The school atmosphere causes students to support
the behavior of their friends; otherwise, they are
insulted and harassed’”.

According to the participants, friends act as a role
model depending on the quality and strength of their
relationships.

Puberty
Puberty, naivety and emotionality cause violent reactions
in social interactions.

Mohsen said:

“Easy access to the Internet and information and the
lack of parental supervision have caused precocious
puberty as a reason for this problem (harsh and
emotional behaviors)”

With violent reactions to others, Reza said:

“We are very weak in the face of problems; for exam-
ple, the teacher takes a difficult exam, and when
we get tired of studying, we react with objections,
sadness and frustration. Perhaps, it is our age and
naivety that cause these problems’.

According to the conducted interviews, this type of
interaction with others and quick reactions are rooted
in decreased social resilience and increased irritability,
which is noticeable in the face of unfavorable situations.
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As a psychological trait in adolescents, these reactions
manifest themselves as violent behaviors in public set-
tings such as schools.

Strategy

Strategies are adopted to control, manage and deal with
phenomena under certain observed conditions [21].
Interactions, strategies and processes refer to the inter-
actions and actions that actors take in response to those
conditions. This study identified the following strategies
in the violent adolescents:

Ignoring school rules

Unmotivated students tend to violate the norms and
disobey the rules and regulations of the school, which
causes their abnormal behaviors.

Violence against violence

One of the strategies that students with violent behav-
ior use, particularly when they are not motivated, is to
neglect school regulation and commit violence; therefore,
they unusual acts when interacting with others.

Adolescents use force and threats to achieve their
desires. They may pick a fight to demonstrate their supe-
rior position.

Violence in adolescents causes harmful consequences
for the individual and negatively affects the community.
At all stages and areas of their life, violent individuals
resort to violence to resolve tensions and conflicts, which
perpetuates the cycle of violence.

Consequences

As the outcomes of interactions and strategies, conse-
quences are influenced by the conditions associated with
interactions. Individuals falling into this cycle have to
face “humiliation’, “punishment’, “loss of ideal opportu-
nities in life” and “rejection”. Depending on familial cir-
cumstances, individuals affected by the environment and
group of friends continue violence and create an insecure
social environment.

Humiliation
As a consequence of violent behaviors, humiliation
can be performed by school officials, parents and
classmates.

With the experience of these outcomes, Amir Hossein
said:

“In response to my behavior that caused harassment
to others, they belittled me or asked why I did that
while yelling at me’”.

Amir Reza said:
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“I witnessed the loss of status in students who com-
mitted bad behaviors towards their classmates and
even the school staff; no one would respect and talk
to them. Coming to school, their families faced the
same reactions”.

Loss of ideal opportunities in life
As a consequence of abnormal behaviors in school, loss
of ideal opportunities in life disrupted the students’
socialization and deprived them of the necessary skills
required to be learned for their future.

With a history of inappropriate behaviors at school,
Reza said:

“With these behaviors and actions, our friends and I
will ruin our future and fail to get a good job”

Punishment

The perpetrators received different forms of punishment
as a consequence of their violent behaviors in school.
Sobhan, a member of the school’s student council with a
history of attended disciplinary meetings, said:

“In the family, they are oppressed by their parents. At
school, they are punished by teachers, officials, etc’”

With a history of violent behaviors at school, Masoud
explained the consequences he faced:

“The punishments we receive by our school officials
are usually verbal and corporal or involve decreas-
ing the discipline score. In severe cases, temporary
or permanent expulsion has happened to I and my
friends”

Rejection
Rejection is another consequence facing individuals with
abnormal behaviors.

Kian said:

“At school or in a friendly group, when the person
continues their behavior for a while, no one would
want to be friends with them. It makes others end
their relationships and no longer talk to them. As I
remember; one of my classmates broke the nose of
another student in a fight, and in the end, his family
paid compensation despite their poor economic sta-
tus. In fact, my friend’s behavior put his family in a
very difficult situation”.

The present research found all the violent students to
have confronted the consequences cited. According to
the informed adolescents, these students faced humilia-
tion, punishment and social exclusion.
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Causal Conditions

economic challenges facing the family
academic apathy

seeking pleasure

self-other differentiation

family disorganization

Axial Theme

. Violence as the . .
Contextual conditions collapse of confounding conditions
school inefficiency individual and «— puberty
environmental conditions socio-familial peer pressure

cultural diversity

capital

Strategies

ignoring school rules

Violence against violence

Humiliation

punishment
rejection

Consequences

loss of ideal opportunities in life

Fig. 1 Paradigm model of adolescent violence

Core category
This study selected the core category after performing sev-
eral steps, including interviewing, initial coding, screening
and selective coding. The core category was indeed created
through selective coding, which integrates and refines cat-
egories to create a theory. The researchers immersed them-
selves in the data to find the links among the categories,
refine and integrate them and ultimately extract the theory.
The core category, including the main theme and all the
categories and concepts obtained, was deduced from all the
categories and summarized in a few words [21].

“Violence as the collapse of individual and socio-familial
capital” was labeled the core category of the present study.
This category stands at the most abstract level given that

it can analyze the other categories and that violence sug-
gests the collapse of the individual in different situations.
Figure 1 shows the paradigm model of violence.

Discussion and conclusion

As a major issue in schools, adolescent violence behav-
iors seriously affects the school efficiency. To identify
the causes and contexts of this phenomenon, the pre-
sent study employed semi-structured interviews based
on grounded theory to investigate violence in twenty
adolescents selected as the witnesses to or perpetrators
of violence behaviors in high schools and vocational
schools using purposive sampling. To answer “What
are the effective factors in adolescent violence?” as the
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main question, “violence as the collapse of individual and
socio-familial capital” was selected as the core category
based on grounded theory and the paradigm model. The
core category was obtained based on all the analyses and
its conceptual relationships with the main categories. The
present findings suggested the relationships of adolescent
violence behaviors with individual characteristics and
familial, socioeconomic, cultural and structural factors.
This phenomenon was therefore explained from a com-
prehensive perspective. Therefore, based on the findings
of the present study, the interconnection between the
structural factors significantly affects violent behavior
among students.

According to the paradigm model, the causal Condi-
tions and driving factors of school violence comprised
“economic challenges facing the family’, “academic apa-
thy”, “seeking pleasure’, “self-other differentiation” and
“family disorganization” According to the majority of
the interviewees, to gain prestige and a superior position
among peers and inner peace and pleasure, even of a false
and temporary type, was the main factor that caused vio-
lent behaviors given the academic failure and economic
and family problems of the perpetrators. The contextual
Conditions of violence included “school inefficiency’,
“environmental conditions” and “cultural diversity” The
majority of the interviewees cited the lack of motivation
and disbelief in the effectiveness of school education in
the future of adolescents. Considering school educa-
tion ineffective in future careers paves the way for aca-
demic apathy in students. Dull and boring atmosphere of
schools also lays the foundations for violent and annoy-
ing behaviors in students.

As confounding conditions, peer pressure and puberty
significantly exacerbated violent behaviors. According to
the majority of the respondents, behaviors such as bul-
lying and violence affected by adolescence and puberty
were performed to fulfill the expectations and desires of
friends.

Ignoring school rules and Violence against violence
constituted the violent strategies adopted by the adoles-
cents to form the lifestyle they had selected at their age.
Violent behaviors are normally committed when school
norms and rules are violated and a bullying identity is
formed in individuals.

The consequences extracted from the text of the
interviews and mentioned by the majority of the partic-
ipants included humiliation, loss of ideal opportunities
in life, punishment and social exclusion. In contrast to
the factors that facilitated violence, concerns over the
future of life and unpleasant situations such as discipli-
nary punishments, loss of friends and being deprived of
companionship with successful people were identified
as the consequences of violence. The present findings
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are consistent with those obtained by Moreno et al.
(2021) [15] on social exclusion, Svanoviana et al. (2019)
[15] on disorganized neighborhoods and livelihood
problems, Vazina et al. (2015) [19] on the experience
of domestic violence, Amama and Ronnen-Shenhaw
(2013) [18] on family breakdown and Tavabieh and Al-
Ruf (2010) [11] on inefficiency of school staff and use of
violent behaviors.

According to the present findings, violence behaviors in
adolescents is affected by a multilevel mechanism based
on social relationships. As a major obstacle to educational
objectives, the violence behaviors emerging at school as a
reliable and safe environment can spread to other social
domains in the long run. Comprehensive education and
care against social damage are therefore essential for
decreasing violence behaviors among adolescents.

Because the violent behavior is observed more among
the students who are less motivated, get lower grades,
and are lower in terms of their academic performance,
devising plans to imoprove the quality of education
among these students seems necessary. Such plans can
positively contribute to decreasing violence behav-
iors rate in schools. Based on the findings of the study,
it seems necessary for different social pathologists and
social workers at different levels of personal, family and
organizations, and decision making to get involved in the
efforts to control violence behaviors in schools. It is also
suggested that future research explore the experts judge-
ments and ideas about violence behaviors to understand
the solutions for this social issue. This study has some
limitations as well. since this was a qualitative research
study, there are always concerns about the accuracy of
the analysis as the qualitative studies are always suscep-
tible to researcher interpretation biases. Another limita-
tion of the current study is that the statistical sample is
limited only to boys. In order to understand adolescent
violence, it is necessary to conduct further research
among boys and girls to provide a better picture of ado-
lescent violence behaviors in the country.
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